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CHAPTER I 

INTRODUCTION 

Comparatively little research has been accomplished on the issue 

of wh~ high school students drop their scheduled classes. An analysis 

of several research study abstracts has indicated that most studies 

related to t-.his question are mere concerned_ with reasons why students 

Withdraw from their schools, why students fail in school, and the 

relationship between teacher morale and student attitudes toward their 

school environinent. _,,Too little researcl1 has bee:n done on structural 
< 

characteristics. of schools a:1d even less on the active role of the school 

in discouraging child~en from continuing. ,l 

However I these studies ilre notable because they add knowledge 

about student attitudes toward school. . They provide information a::: t.:> 

whether the education system is responsive to the needs of th~ 

students. According to Chesler: 

Even the youth who manage to stay in school find little 
that is meaningful t:;, ti1Em ... they c.dcpt the e:thics of the 
jungle realizing that in the fjercely ccmpetitivc world ir, which 
they live, it doesn't matter how lou hase played L"le ga."lle, 
~ut whet..her you have won ur lost. 

1Russe1l Beirn 
-;:~~l.Y. §_chool Le~vi_Qg, 
072363, 1972), p. 7. 

et. al. , Antecedents and Con.seouei1ces cf 
(ERIC D•xumeni--:_q-eprcducti~J. s_e.rv1cti-,- ED 

2 l .. lh d .. Mnr c A. Cnesler, 'S.tare Po·Ner- ano Stuc.ent Decision 
Making. :t -Educational LeC\cership, Octo be!', 1970, :::. 9. 

1 



Therefore, studies which give information about students' 

attitudes are important since they provide insight into reasons why 

students drop their classes. · 

· A study aimed at finding the reasons why high school students 

d~op _ their scheduled classes is very- valuable because it should: 

_ (1) provide. the admL"1istration with inform~tion regarding the type . 'of 

.teacher to whkh students relate best an.d (2) furnish a guide which 

tak"es into account valid and in'{talic! reasons, in for~ulating a policy for 

the dropping of -classes. 

The high school administration should seek to establish an 
-

orderly manner of sd1eduling students for classes .that would not result 
. -

in the mas~ chaflging of schedules '\~hich _ subseq_?er:.tly delays the 

beginning of the accidemic school year . .. 
At this writing, Charlotte Amalie High School had the largest 

pl.i..blic school student population (1800) in . St. Thomas, _ Virgin . Islands. 

In the class of 1975, there were 264 · graduating st•..!dents from 

twenty-four geographic areas: Jrnegada, Anguilla, Antigua, Arl!-ba, 

-Barbados, Curacao, Dominica, Guadeloupe, Jamaica, Montserrat, Nevis, 

Pue:fto Ric.o, St. Croix, St. Jor .. n, St. K.it+..s, St. Luda, St. Martin, St. 

Thomas, St. VincP.nt, Sante Domingo, Tortcla, Trinidad, United States, 

a.nd Virgin Gorda. 1 This total included 146 students fro!n the United 

States Virgin Islands and thirty-.:me students from t...~e contin~ntal 

United State~ .. This diversification of stuoients indicates a 

heterogeneous upbringing and hence a possibility of many very varied 

and distinct ~er.sons for t.l,e d!"opping of clabses . 

-----·---------
1st. Thomas, (V.I. ) Ch~rlotte .<'\malie High s~-:hc~l I ~'senior 

p f'l C Z1 l-f '' 197r: 11 fM' . • ) .. ro 1 e, ........ .:>. ..; , ,; .1meograpo.ea. 



In 1975, the Eudora Kean High School of St. Thomas had a 

student population of 700. The writer had an interview with the senior 

counselor who informed her- that ·ti1e students from this high school 

were representative of the same type of diversified areas as the students 

from the Charlotte Amalie J·ligh ,SchooL 

To alleviate their work load, m~st counselors in high schools -

often set aside a period of time during the spring oJ ·the- school year 

for pre-registration. In recent-years, this procedur..e.. had been followed 
-

at both Charlotte A.rnalie High School and ElJdora Kean High School. 

Due to the dropping and changing of scheduled classes by 

students who were involved in an inte-nsive pre-re_gistration during the 

pr-evious semester I it would seem that there -is a serious breakdo'A-n. 

somewhere.· 

During the school year I 1974-1975, the majority of the student 

population at the above high schools were ~pre-registered fer their fall 

classes. At the beginning of the school year, 1975-1976, hundreds of 

students dropped tb.eir previously scheduled cla~ses. 

STATEMENT OF THE PROBLEM 

In recent years, there has been a major attempt by hi.gh school 

counselors to pre-register students in the spring for fell classes. Tl1e 

pre-registration cf students is done partly to rei.ieve Lhe pressures and 

l'esponsibilities of the cmmselors and registrars in the fall. 

Additionally.· pre-registraticn should provide .:1 smooth coni.'1H:;ncement of 

the schcol year's academic functicns. 

For clt leust one full markJng period aftt::r -::he £al1 s2mest2r 

begins, there is concern by administrators, teachers, and counselors, 

"h.,.~··use the I'(·-"'c:h~rluli'na o+ "'tu:fent" nP"-t +-ke T)]•c·o ""1~ -,-i,.,ecor-o.-,rl ...... - ...... (J . - .... :l . c.: .. u _ , ..... 1.. ~:~ ... • lJ • '-- .... > .- •• a... .. :- .... -. .1. J v \ 1 .L.~ ..... .. (.; ...... · ..... 



practice of dropping classes in the fall is detrimental to the well-being 

of the school administration. 

As an example, of the 337 seniors from both Charlotte Amalie 

High School and the Eudora Kean High School, who were surveyed by 

this author, 270 seniors indicated that they had · droppe?- c_lasses. 

During .the fall of the 1975-1976 school year, both ele_t..•enth grade 

counselors from Charlotte Amalie High School estimated that. four-fifths 
-

of the juniors dropped their scheduled classes and held to be 

re-scheduled; whereby, as a result, start of the academic sc!l.ool year 

was linpeded for ·th~se students. 

This study researched reasons why senior public high school 

students on St. Thomas, Virgin Islands dropped their classes . 

• 
OBJECTIVES 

1. To find out the prline reasons why students of Charlotte Arnalie 
' 

High School and Eudora Kean High School considered drcppi:lg 

scheduled classes. 

2. To find out if there were any significant differences, in the choice 

of reasons betw·een male and female twelfth grade students. 

3. ·To find out if the respor.ses of. the twelfth grade students who 

were .born in th.e Virgin Islands differed from those of non-Virgin 

Islanders. 

4. To compare the findings of this study wit.~ similar studies done 

elsewhere. 

HYPOTHESES 

At the .025 level of confidence: 

H 1. There wm be no signific:ant difference in choices bet,"t·een :;:·easons. 
0 



for dropping classes by twelfth grade females and twelfth grade males. 

H 2. There will be no significant difference in cholces between reasons 
0 

for dropping classes by native Virgin Islands public school twelfth 

grade students and non-Virgin Islands public school twelfth grade 

students. 

H 3. There will be no significant difference in choices between reasons - 0 - . . . 

for dropping classes by twelfth grade students in 1976 and twelfth 

grad_e students in 1980. 

ASSlJMPTIONS 

It is assumed that sti1dents who attend high school, do so 

because they ar-e serious about getting their high school education. 

It is assumed that students expect to graduate from high school 

and earn their diploma. 

LIMITATIONS 

·' This study was limited· in ~everal ways. Only the twdfth grade 

students were given the questfvnnaire·. Within the educational structure 

of the Virgin Islands I there is a serious ne~d to include students and 

teache:-s, to determine attitudes a11d concerns about the school's 

academic environment. The entire school population of b.Jth schools, 

from grades nine through nvelve, shou.ld nave been randomly sampled, 

thus giving a more repres•;!1t"3.tive picture of the student:;, faculty, and 

staff of bot..l) schools. In measuring the twe1fth grade population of 

-Charlotte A..11a u~ High School ar.d Eudora Kean High Sc.hooi I there are 

probl~m areas that arf: not re:vealed, i.e., teach~r-student rdc.tio:r.s. 

Il::. the light of a.n apparsr1t lack QI instruments to measur-:: 

students r~asons fer drcppi!'"1g chsses, t~~e atltho;- found it 11e~:essary to 



develop the questionnaire. The items were solicited informe.lly from 

students, faculty and staff members. 

The lack of a standardized instrument to study student 

attitudes and reasons fo:c dropping classes may be judged as a 

limitation. 

DEElNITION Of' TERMS 

- Acade!T'Jcallv oriented: Associated with the traditional standards of 

education ans.l related to the effective learning pr'Jce33 at the secondary 

level. 

Administrative cateaorv: _:fhe level wherein leadership, management, 
-

plar..ning and supervision is provid~d for set;;ondary :,)chool education. 
-

Continent31 United States: The District of Columbia and the 49 states 

including Alaska on the continent of North AmeriCa. 
-

Drop,Eing classes: The removing of or exchanging of classes assigned 

J by the registrar ·or the counselors of the high school, with a drop slip 

signed by the registrar and the counselor. 

High School Adrninistratio~: Those school princip;;}ls 'i•:hose roles are L.J 

provide the faculty, staff, and students of t.i.e high school wlt.i. 

leadership, management, planning and supervision at the secondary 

level. 

Native Virgin Islands Senior Student: A twelfth grad,~r, who was born 

in the Unit~d States Virgin Islands, on 5 t. Thomas, St. John or St. 

Croix. 

Non-native Virgin Islands Ser.Jor -~!_Ud~nt: A twelfth grader born in 

any geographic location outsirle of the United States ·'lirob Islands. 

Re~l?.2f:_~es: The rcplie~ that ·L'1e tweifth grad~ stude::1ts of the 

Charlotte Amalie HJgh Scheel and L'1e Eudo'ra Kcan Ei·Jh School elicited 



on the questionnaire, "Students' Selected Reasons for Dropping Their. 

Classes." 

Scciallv Oriented: 
--·~~-· 

Associated with activities or problems in human 

relations that deal prlrr:arily with the high school community. 

Teacher Oriented: . - Associated with activities or problems -that deal 

primarily with the instructor in the classroom. 

D.ESIGN OF THE STUDY -

The questionnaire,- -"Students' S~lected- -Reasons for Dropping 

Classes ,a was designed by t.l-te author to secure information from stu-

dents on reasons why they dropped scheduled classes._ The tabula-

tion of data was hands cored. 

The administration of the question-naire was limited to twelfth 

grade:-s at· the Cha~lctte Amalie High School· anc! the Eudora Kean !-!igh 

School. Limiting the population to the group described seemed to be 

suitable for this study, since mcst twelfth graders, having been a part 

of the school system for fou:: years, might be in a better positic:a to 

select stated reasons for dropping classes. 

The chairpersons of the English departments at Charlotte Amalie 

and Eudora Kean High Schools were contacted, advised of the r~o.ture of 

· the study and requested to have the English teachers administer t..~e 

questionnaire to t.h.e 337 twelfth graders. 

In January 1980, t..~e questionnaire •.-;as administered to 213 

tv1e.lith graders at Charlotte Amalie High School to update the data 

collection of 19/6. Only the students at Charlotte Amalie .High School 

received the qt:.2!3tionnaire. Since the writer is employed at Charlotte 

AmCilie Eigh Scho.:il r it 1i\'-3.S more feasible. to de.al 'Nith the students \'ihO 

were in a close proximity. v~~ithcut distinction, sim.i1ar methods 'Nt.~re 



ts 

effected to administer the questionnaire to the students as had been 

done earlier in 1976. 

Of the 550 students ·surveyed, 459 students indicated that they 

had dropped. classes. This study looked at the opinions of all students 

who responded to the questionnaire to determine t.he .significance of 

reasons for dropping classes. 

The questionn~ire, (see Appendix) which- required approx­

imately ten mL'"lutes to complete, consisted of eighteen items. Stu­

dents were asked to decide whether or not the reasons chosen- by 

them were "extremely serious," "moderately serious," 11considerably 

serious," "least serious," and "not sericus." 

· In the analysis of the data, only the reasons chosen by t.tt-e 

students a~ "extremely serious," were ranked. It was considered that-

these responses were the most iriformative and could contribute best to 
I 

the understanding of why students drop their classes. On the other 

hand, it was felt that the alternative choices of choices of "considerably 

serious 1 " "moderately serious," ''least serious," and "not serious," were 

appropriate as a background to observe the total responses elicited from 

the twelfth grade students. 

The reasons stated on the q~estionnaire have been suggested 

by students faculty, guidance coun.selors and other staff members of 

. the two high schools in informal situations. The reasons are 

categorized in the follovring mann~r: teacher, academic, social, and 
..... 
administrat~ve. 

The questionr..aire v,ras pre-tested on a group of tw.;nty eleventh 

grade high school students at Charlotte Amalie High Scho~l. The 

replies made on the pre-test. sample served as a model ar.d. guide for 



the final instrument as it was administered to the seniors. On the 

questionnaire, students were asked to identify themselves by age, place 

of biz-th, years in the Virgin Islands, years at their school and grade 

level. 

.. ·Th-e · i.rems on · the "'l"-d'eStienmrir-e · ""...rore ·ranked -according to the 

nu.rnber of responses elicited from Ll}e student groups: 
-

Differences among individuals in many traits can be 
e~ressed by rank~ .the subjects in 1-2-3 order when 
such differ-ences C:dnnot be measured directly. For 
example, persons may be ranked in order of merit for 
hoi! est, athletic ability . . . when it is ~possible to 

_ measure these complex behaviors . . . . 

· When all of the il'..formation was collected, the data were 

analyzed by the Mann-Whitney U Test Method. This test is among the 

most pc.werfuL of the non -parametric tests. The power efficiency of this 
• , 

test is about 95 percen~ and its- U value exhibits a greater power to 

reject the null hypothesis than the ! test. The statisticar trea~ent of 

the data consisted of · determining whether two independent groups 
~ 

differ significantly . from each other in their choice of reasons for 

dropping classes. 



CHAPTER II 

RELATED LITERATURE 
- -

Many writers today tend to support the notion that our 

country is facing -a growing educational crisis in o~r inability to 
-- - --

improve the school's holding pov-Ler with its students, the student's 

satisfaction with _his school experience ·, his self-esteem and competence. 

"Overall, the U.S. Bureau of the Census estil]l~tes that at any given - . 
- -

time, there are at least 2.4 -million Americans between the ages of 17 

and 20 who belong to a floating- army of non-enrollees - many of whom -
• 

remain cut of school until they pass L1to adult...~ood - some leave because 

of classrcom failures. . .. 1 . 
The review of literature presented in this study is intended 

to deal directly and indirectly with research related to ~ student's 

dropping out of class. In general, it is intended t!1at this literature 

will provide a conceptual framework for looking at the relationship of 

class dropouts to 5choo1 dropouts. 

In the Virgin Islands, there has be~n a limited arnount of 

statistical research reported with. regard to the h·:>lding power of its 

public school system. Notwithstanding, the Pupil Personnel Services of 

..... the Department of Education of the Virgin Islands has identified that: 

. . . the large and ever grov.ing population cf 

1Gary Shu1z, ''The 2. 4 Milli.on Vv'ho l\ren' t in School, 
News and Worl~ Repm·t, 11 March 22, 1976, p. 43. 

10 

''U.S. 



youngsters between the ages of 13 and 18 are [ sic ] not 
succeeding in the conventional educational system-:-·[ sic 1 

Statistics show us that the mortality figure for the present 
12th grade class is 500 students. That is, the number of 
entering 7th graders in 1970 was 1,286 and the number of 
graduates in 1976 will be 786. · However, the figure is 
distorted by a lack of knowledge of students who are 
dropouts, and students who have· transferred in and out of 
fue sys~m. v;:e can ai>so 'say tha:t t."he increas'ed non-citizen 
population over the past five years (17, 289 in -1970 aq_d 24, 512 
in 1975) may have made the dropout rate look better. 

We will keep in mind a very general assumption of 
approximately a 40% mortality rate. We then add to that know­
leC.ge a high proportion of students who graduate with 
minit~wl passing grades. 

1974-75 figures gleaned from th~ Virgin Islands 
Bureau indicate approximately 200 children per 
between the age~ of 11 and 17, have committe.d 
serious enough to involve the Juvenile Bureau. . . . 

Juvenile 
fnonth, 

offenses 

The native Cruzan and St. Thomian populatior.. constitute 
approximately 85% of the population committing fue- crimes with 
the Puerto Ric0 population 10% and the remaining, _continental­
and other ethnic g:roups. 

Further documentation illustrates that in a 1975 study 
done in the Office of Drug Education, approximately \ of the 
school children in 8th grade showed established patterns of 
alienation. This pattern has already been identified vvith. 
frbge group and negativistic commtmity involvement. It also 
reinforces the pe~· group pattern that rejects the traditional 
education system. 

If students are dissatisfied ~ith their school experience, .it m2y 

tend tc lower L~eir self-esteem and create a feeling of alienation r;.;hich 

is a transmittai of a feeling of powerlessness. 

The concept of powerlessness has been placed in a r.1odern 
context by Alvin Gottldner: By powerlessness, it is meant 
that men pursue goals and use means in their pursuit 
determined by social institutions wiL~ which they do nor. feel 
intimately identified or by forces which they may be unable to 
recognize at all (Gouldner, 1950, p. 86. . . . ) 

. 1statis:ics taken from the Office Of Planning Res~arch and 
Evaluation I Department of Education I Pupil Personnel s~~vices I 1975. 

2st. Thomas, (V.I.) "Community School Learning Cente~~ 
Narrative,'' Offke of Drug Education, Departm2nt. of Education, Pupil 
Personn2l Services, 197.5. 



Of potentially great · importance 1;o the . school is qalliher's 
(1967) hypothesis that thE:re is a direct relationship between 
the learning process and feelings of po'lf.?erlessness. He 
suggested that: 

If an individual feels· powerles·~ness to control the outcome 
of his actions . then it will seem· of little use · to him to learn 
materials that · could conceivably help him perform more ade-

... qti.ately ~ · In .other .words, . 1f u ''P~· -d~s ' not ·'believe hi:-s 
performance ·makes a difference in the ultimate outcome, he 
will be less. willing to invest any significant effort in retaining 
materials that might · improve his performance (Galliher, 1967, 
p. 13). . 

If Galliher is correct, · the student who feels powe:rless 
in social relations .may also believe t.i.at his school performance 
makes no differP.nce in life's final outcome and hence that 
educational materials, no matter how wen de$igned and 
employed will have little effect on his achievement . ..4. 

. 
Very little research has been done wi'tfl regard to the reasons 

why ~tudent:; drop t..lleir schedul_ed courses. A study done by Sherry 

Deren, . et al., Students Who ·Withdraw From Courses: A Descriptive 
-

Anaiysis, was conducted on all undergraduate students who withdrew · 
- I • - ? 

from courses at Hofstra University in .the Fall semester of 1966 .... 

Deren's study not only. looked at the reasons why students drop their 

classes, it exa'Ilined the grade point averages of the students as well as 

the courses of study in which the students were enrolled. In her 

result~, she associated student characteristics, their sex, and thP,ir 

gradapoint ave:rage as having an influtnce on students and their with­

drawai fro!'Il courses. 

One of the r~ally ir..tcresting studies to come along in recent 

years was one conducted by Ericn Wright, et al. The study was 

1The Alienation of Yonth: A Selective Revjew of the 
Literature,--No·. 1., (September1972), · Maryland · State Department of 
Education, Baltimore, ~1aryland, p. 10. 

2sh D L 1 St .j • • .• , •••. , , F c erry erei1, t:L. c!L, ... uu-::HL wno W!Lnuraw rom curses: 
A D~scrir~~ve Analy_~is , ERIC abst.racf;-ED 033650,-(1969)-;--p:- 11. 



entitled, ~Si.!_rvey of 1971_-7~ Dropouts in ~ §_econdary .§_~hool. 1 
It was 

·their intention to scrutinize school factors at the dropout level. 

Telephone interviews were conducted with dropouts and often as many 

as four interviews were conducted with each dropout. Over 115 

dropouts were. interviewe_d~ .Wrightt;.s c.eseareh finding~ iWer~ 'C;!~oc\zeu . . . . 

according to how the dropouts felt about the teaching -and instruction, 

their academic performance, their social relationships. and their 

attitudes toward the. administration. Following are comments made by - -- -
- the dropouts that indicated their neg::rtive feelings about their school 

experiences. 
-

They- co~ld take more time explain~ng things. . . . Tile 
-teachers -did not know what they were doing. . . · . Some 

·. teachers killed the subjects for me. · . . . · 
The second term, L did.n 't _do too welL . . . I bombed -

my marks were- in the 40's .... I didn't think I was going to 
pass. . . · . I was going to fail again. 

More than a quarter (28) of the r espo.ndents said that a 
numner of their friends had also dropped out of school 
before, after, or at the same time as they did. . . . Others 
included in this group said they had no friend to tell or had 
not · told their ·friends. . . . Some who were faiiing or had 
personal prqblems said t..lteir friends ~"lderstcod. · . . . Typi.cal 
remarks about the principal were derogatory an d to the effect 
that they were seen as having negative attitudes towa1~d 
students with bad records ... ·. Thev were also described as 
being "on the backs II of some people and 1 in scme case::; I wer~ 
cited as the pri.rne reason for t.~e student dropping oat.~ 

Another study which revealed · the tTarious peculiarities of tb.e 

individual that drops out of class was found m the work of Delaney and 

Tovian. This study attempted to distinguish high schoo! dropouts from 

non-dropouts. They found that significant differencP.s betw~en 

-dropouts and non-dropouts did exist. Some of the factors which appear 

1Erica Wright, et. a1., A Sur~~ o~ 1971-72 P..r..~outs In A 
S_econdarv Scheel, ERIC abstract, ED 81289 , (1973), p. 1·1. 

2 Ib.td., pp 16-17. 



They found that significant differences between dropouts and 

non-dropouts did exist. Some of the factors which appear highly 

significant h1cluded years i.n school, rEtCe 1 and nu:nber of skipped 

classes. Delaney and Tovian had this to say about the dropout: 

":fhe potential dropout is more likely to be freql!_ently 
absent from-schooi and skip classes when he is there. 
Although, he is less concerned about -being treated_ h'ifh 
understanding or about doing things for ot.llcr people, he 
is quite dependent upon his peer_ group for social support 
and is, accordingly 1 a more submissive person 'rlho values 
conforiT'Jty 1 who worries about -how. he is percei~red by ot..l-ters, 
and \'{ho tends to be more introverted and e:r<:per!ences lower 
levels of anxiety and tens_ion, possibly because he has lowc:r 
aspiration levels. Intellectuaily, he tends to L~ink more con1 crctelt- as opposed to rationally, and tc. be less creative. 

Psychologists and sociologists generally recogn.i.ze that the "self" - -
is increasingly being recognized as a social phenomenon which c_annot be 

-
properly understood ·without references to the social environment. _ 

. . 
Thornburg's study showed conclusive ~vidence that a special 

academic progt'am 1 in which positive techniques were used, can effect-

ively change attitude towards school and self: "Ways should be sought 

in which to include a greater number of designated dropouts in the 

special academic program thus increasing holding power and producing 

more positive attitudinal systems for· a g-reater portion of youth. "2 

Frieden burg has said: 

Th~ dropouts I by and large, don't like rr-Jddle c!as s cul ­
ture; and they knew quite well what we can do with it. 

1naniel J. Delaney, and Steven M. Tovian, The Appli-
~ catio!! of p~sc!'iminant i\11alvsis to Determine Hig!} §~!gd Dr.:_Cj2GUts :t'r-C?_l_!l 

·Nc:t-Dropouts, ERIC ReprO"duction Services, ED 097616 (1972) I p. 16. 

2Hershel D. Thornburg, "An Investigation of A Dropout 
Program Among Arizona's :Minority Youth, £ducutiu!1, Februarv/?vbrc h 1 

1974, p. 46. -·--·- .. 



Dropping out is one way of telling us, and it is about time we. 
turned our attention to the things about the school that are 
bugging them. . · 

Likewise is referring to dropouts \vit.~in minority cultures, 

FantL11i ,.and Weinstei:n ·concluded: 

Many teachers unconsciously employ a "self {ulfilli;;,g 
prophecy" with minority group students, i.e., they have 
lirni ted expectations of performance from them. -This leads to 
a cych~ of low expecU]tions - low performance which further 
h d . th ' {., ' an 1caps . e 1e.arner. __ 

Carol Talbert discussed t.~e problem of minority group students 

and su!i1Illarized the effect on students ~Nherein teachers have limited 

expectations from their c!1ildren. "The most devastating aspect of the 

educatlonal problem is that the teachers themselves adhere to the -

stereotype of the 'u~educable' and 'unmotivated' child. t:3 

Another example which might apply was found L11 the work of 

Adkins. She states that: 

The educational goal of this country .must be to fully 
include all students. This is not always through 
acculturation and assimilation .... The burden rasts squarely 
upon the schools and the teClche:rs to demonstrr1te to 
the ... 4.student that he is not only present but he 
belongs. 

1E.?.. Friedenburg, 11 An Ideology of Schcol Withdru\•l3l, nThe 
· School l)ron~ut, Washington, D.C. I Nationc.l Ed~1catio1;.al Association, 
1964:-p . 33. --

2Mario fan~ini and Gero.ld 11\'einstein, The Disadvantaqed: Chal­
lenae to Educatior.., (New York: Harper and Rov.; I·-· 1968)~-J.-77. 
--~- 4 

3carol Talbert, "Studying Education in The Ghetto, t: To See 
·Oursr>.1ves, (Lor.don: Scott Foresman and Co., 1973)

1 
p. 271. -- --

4Pat.ricia Adkins 1 "Socio-Cultural factors in Educating Dis­
advantaged c;ii!drcn, I;Q~i:_iltion I Sepr.ember /Octobsr, 1972, PP. 33-3Ll. 



Ramirez str~ssed the jrnportance of understandiP..g cultural 

difienmces of students within a school systt:m. Understandably, 

students l.'~'ho are experiencing the most difficulty in adj~.1sting to the 

school setting are most likely to drop out. As a result of his study, 

Rmrirez developed several measures L~at co:uld assist in allevi.:tting 

cul_tl~ral conflicts. He cnnduded that the follovling measur~s ccu.ld be 

instituted: 

We must institute teacher training programs .which seek 
to acquaint teachers with the cultural val"u8s of the various 
ethnic 9roups. Some cf t..~is is being dor.e now, . but fer the -

. most part, these programs place the teacher or student 
teacher in a nassive role. More use should- be made of rol~ 
playing techniques so that the t~acher can becume more in­
volved in the training and actually learn :b..ow to cope ~,·;ith 
these problems when they arise in the _classroom. _ l"!L 
addition, allowing teachers to interview children of various 
ethnic groups would make t.'l.e Jrrobler.1s of these chil~:cen more 
rea.i to. the teache.r in training.-- _ 

In his study, "A Study . of the Relationship Between Teacher 

. Morale and Student Attitudes Toward Their School Environment, :• JacY.. 

DeVe::::-e l\1inzey measured student attitudes by a spe~!fically designed 

instrument based on the incomplete sentence method sLrnHar to the 

"Teacher Morale Form: 
. ? 

given to teachers."" Both instn:..rnents were 

judged by the same persons using Ll,.e followL"lg ra:r..ldng: 110 - very 

positive, 1 - slightly positive, 2 - neutral, 3 - slightly negative, c:&nd 

4 - very negati·.re. "3 

1
Jack DeVere Mi:nzey, "A Stu.dy 0f the R. ~lationship 3ctv·ict:n 

Teacher Morale and Student Attitl1.des Toward Th,.:ir Schcoi Enviro71.­
- ment," (Ph.D. diss2.rtation, Michiga.r! State University, 1967), p. 84. 

2Ib' .~l 
.\\..a. • I 

~ 0-:J 
.i-"• L•v • 

31 ln·(,(l -1 eon Cn ....... n<>rln"' "A C::t'llrl·;• r•J ·t"l,.., r·~J'lC.::C\<0- ff)r' D,uri) 
J . .._,_- .)~ -.t·~--~-, ...., ... _......._~ .,. .... &.. .... ·.- "-... ~- • ._ . ~u ..._ ~.. . ~·.-. 

failure in High School,u (Ph.D. dissertation, l;n:versity uf Okluhom~l,), 
p. 5. • 
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Teachers. were also asked to rate their student attitudE:s as they 

perceived them. This study was extremely relevant to the subject of 

students dropping courses. · o"ne of the fin~ings of ~hat st.udy was 

k!towledge of students' attitudes vrill make it possible to build better 

- .school pvQgrams ,ac.d . r~sol-ve many ·>Sei:looi i'Ss·ues . 

If a cause of students . dropping classes is a fear of failing, 

then the follo\"r"'ing study I . done by Lloyd Leon Coppedge I at w1.e 

_ Universfty of Oklahoma in 1966, "A Study of the Causes for Pupil Failure 

in High School," should provide some educntional insight; 1 The most 
- . 

recently reported cnuses .of pupil failure .in the Coppedge study were a 

lack of int:rest in the ~ubjects, lack of study 1 work toll difficult, and 

-dislike fcl" the teacher. Recommendations of the study pointed to the 

need for a. phllos.:>phy among the s t~ff _members which recognizes tha 

needs of all pupils as well as their individual differences. This study 

adds to tha ideas expressed in other studies that student dissatisfaction 

with their courses often stems from academi.c as well as teacher 

problems. 

Mitchell and Shepherd, in thei:- findings, related that 

attendance was a significant factor as a predictor of the youngster who 

will drop · out of school. "As students grow older, if th?.y dislike 

school, they tend to be absent and fii1d reasor:..s to stay away from 

school. "2 

It has been pointed out, in the studies cited, t.i.at there are 

-·many reasons why students will exercise their prerogative of dropping 

1sheila Mitchel.l, and Mkhael Shepherd 1 The Chiid Who Dislikes 
Goi~g_ to Scb~..?J, ERIC Reproductjon Serv!c~ I ED (£1.9999 (J]o-7)-, p:-9-:-

2A" t' - . ___!!en~_K;Jl, pp. 
~ 

27-·?.8. 
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out of school or dropping courses to show their dissatisfaction with the 

educational system . 

. . . . At the high school level, one factor which may 
contribute indirectly to increasing feelings of alienation is the 
school's apparent singularity of emphasis on academic 
excellence. • • .. without- ·question I there oare other factors 
which may contribute to -student alienation, including the 
teacher domination of the classroom, the lecture method of 

- dispensing infOrmation, the- restriction of the teacher. · t·o · a 
specialty, the acceleration of the courses, ahd the failure of 
the school in- dealing with value conflicts. 

-
Furtner -research indicates that: 

Without regard to achievement quotients and the fact that 
failures tend to drop out, the older pupils who remained in 
school came to fee} that they were doing inadequate work. 
According to Mor-se, the school appears to grow gradually less 
positive with time, -It was generalized that the school has 

- commu~icated a sense of personal f-ailure to. many of its stu­
_dents: 

~ 

Dropping out of class or school _seems to reflect an attitude 

toward school which is associated with a lack of interest as well as a 

feeling of not fitting in with the school's academic environment. 

Additionally: 

Further analysis of the dropouts indicate that they belong 
to underprivileged groups, are over age for their grade, are 
frequently absent, are failing in one or more courses and 
participate very little in extracurricular activities. 
Obviously, the secondary school must improve the adjustment 
of its instructional program to the abilities, interest, and 
needs of students particularly boys, so that it will not only 
educa2e them well, but also increase its holding power over 
them. 

1William Watson Purkey, "The Self and 
Research Bulletin 3, (Spring, 1967). MP. 
Research and Development Council, p. 13. 

Academic Achievement," 
1, Florida Educational 

2weem · Saucier, Robert L. Wendel, and Richard J. Mueller, 
Toward Humanistic Teaching in High School, (New York: D.C. Heath 
and Co., 1975), p. 8. 



In the summer of 1979, Dr. Asyll Warner conducted a study in 

the Virgin Islands, entitled "Teacher-Student Attitudes Towards 

Vocational 
. 1 

Education." Warner determined that teachers play an 

important role in a student's willingness to continue in the Vocational 
-

Education program. He alleged that teachers in the Virgin Islands 

Vocational Education ..department -often want a "rea_dy made"- system. 

For them, he feels, if all things are not equal, the system becomes 
-

inoperative. Accor_ding to the survey that he made with- the students 

who did not complete their vocationar education courses, the students 
-

felt that lack of imagination on the part of teachers -to deal with the 

system, as well as few motivati'?nal_ techniques in the classroom were 

responsible for their dropping their- voc~tional classes. 

In .. summary, the studies cited in this chapter revealed that -

students who dropped their classes were often the students who 

dropped out of school. A review of the professional literature 

regarding students w.ho dropped classes suggested a tendency among 

educators to stereotype students and to ignore the differences among 

individuals. 

The research also supports the idea that failure in school has a 

decidedly negative effect on the individual and that those students who 

experienced failure in school were more likely to drop out before 

graduation or before completing a program of studies or training. 

1 Asyll Warner, Ph.D. , "Teacher-Student Attitude Towards 
Vocational Education," Department of Vocational Education, St. Thomas, 
Virgin Islands, Summer, 1979, (Mimeographed). 



Where there are students •Nho are culturally different, it ·is 

import.ant that instruction meet individual needs and ·recognize individual 

difference . 

• 



CHAPTER III 

PRESENTATION OF THE DATA AND FINDINGS 

- The problems of this study. were to explore some of t.'-l.e reasons 

why senior high school students in. St. Thomas dropped their scheduled 

classes as selected by the twelfth grade students of Ch::1rlotte Amalie 

High School and Eudora Kean High School. In agreement with the 

design of the study and t.l:le procedures. for collecting data outlined in 

Chapter I, the findings are presented in this chapter. 

In -1976, of· the 430 questionnaires submitted to both schools, 

337 (78%) questionnaires were returrled. In 1980 I of the 261 questjon­

naires submitted to Charlotte Amalie High School students, 213 were 

returned. After investigating to find out the reasons why the balance 

of the questionnaires had not been returned, it was determined that the 

following factors \Vere responsible: (1) some students were absent from 

school on the day that the questionnaire was administered and (2) a few 

students refused to fill out the questionnaire because they did not w:.:mt 

to. 

Atter all L~e da~a were cul1ected <:md t2b~lated, the results were 

treated statistica!ly. Table 1 is a description of the criteria for the 

L!Uestion::-laire and L~e d0signated category for each item. Table 2 is a 

-summary of the ta!.al res;_>onses of the seniors to the questiOT!.naire. 
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TABLE 1 

CRITERIA FOR QUESTIONNAIRE - "STUDENTS' SELECTED REASONS FOR 
DROPPING THEIR CLASSES" 

Description of Criteria 

1. Friction and hostility between you and 
the teacher.-

2. Friction -arid hostility between you and 
the other students. 

3. Teacher is usually boring. 
-

- 4. Teacher requires-too J!lUCh work. 

5.- Teach~r is often vague and confusing. 

6. You'd rather take the subject next year 
with a -different teacher. 

7. In spite of alr your efforts, you were 
unable to get a passing grade. 

8. A general unfriendly atmosphere exists 
in the classroom. 

9. None of your friends were in your class. 

10. The class was scheduled for L'lc first per~cd. 

11. The class was scheduled fer the last pe:-iod. 

12. Administruti \.'e policy allowed the change. 

13. Pare.ntal pressure caused you. to change. 

14. The phy~ical set-·up of the room was 
unco~r.fortable. 

·15. There were no textbooks for the course. 

16. The teaching te::hntques were unsati3fu.ctory. 

17. You preferred <1 teacher of a different sex. 

18. You preferred ~ teacher cf a different 
rCicial or cultu~·al backg:r·ound. 

Category 

Teacher 

Social 

Teacher . 

Acaderrdc 

Teacher· 

AcacJ.emic 

AcaderrJc 

Social 

Social 

Administrative 

· Administrative 

Administrative 

Social 

Ad~nistratiYe 

Academic 

·I'ea~~ne.r 

Teacher 

Tr:2:.cher 



l'Allt:.E 2 

, TCTAL l';1Jl1BER OF RF:SPONSES MADE ON QUES1'IONRAJ:RE JJY 
STUDENTS OF CHARLOTTJ<: AMALIE HIGH SCHOOL A...~D EUDORA KEAN HIGH SCHOOL IN 1976 

("") I 

l" 

Extr~ruely 'Considerabl-y Moderately Least Not I To tal 
Ite;n I Ser;i.ous Serio1us Serious Serious Ser :l.ous 

I 
r-
I 

1 I 102 I 52 49 37 97 I 337 
I 
I 

I 
! 

2 I Z1 I 40 62 62 152 I 33/ 

I i 
3 ?'~ 59 I 76 63 85 j 337 

' I 

' I 

4 39 39 
I 

67 73 11 9 I )'1 ., 
' J/ 

I I 

' .5 I 9'• 75 ' 42 49 
..,.., I J J 7 I I 

I I 

6 I 35· 48 40 56 158 I 3J7 
' 

I ' 7 q6 ' st .. 37 45 75 337 

8 47 ' 64 112 i JJ7 fi5 ' 59 I 
9 21 26 31 32 227 ' i 337 

I 

l1o 20 22 32 60 20 3 ' J1 . ., 
I .JI 

I 
I 111 I 21 37 40 . 54 185 I 3J7 

I 
I 12!3 i J:j7 112 43 36 59 71 

113 
I 

I 61 51 56 50 119 I 337 
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TABLE 2 - Continued 

~~~~-l~-
~;x:tremely 

I tem per~ous , 

114 I 39 . 

15 81 

16 99 

17 21 

j18 33 
I 
I 

' 
Cons;ider'ably 

Serious 

, 
' 

' 
47 , 

48 

58 

19 .. 
25 

---;-----
I 

1 Moderately Least Not l Total 
Serious Serious Serious 

I 
I 
l 

·----+----
66 64 121 1337 
47 45 116 337 

67 28 85 337 

38 57 202 1337 
37 28 214 337 

f 



L.) 

"moderately serious," "least serious," and "not serious. 11 

Table 3 reports how each of the six student groups ranked the 

reasons for drppping classes. The figures in this table are arranged in 

terms of the frequently mentioned reasons down to the least frequently 

flllentioned reasons. . The major reason for dropping classes, chosen by · 

each of the groups was, "in spite of all your efforts, you were unable 

to get a passing grade. " 

Table 4 reports the nine items on the questionnaire that were 

ranked the highest by the students, as well as the nine items on the 

questionnaire that were ranked the lowest. 

Data regarding the "extremely serious" reasons why students 

drop their classes were tabulated for the six groups included in the 

stuay. Tlie data · were arranged for the statistical treatment by the 
-

Mann-Whitney U Test method. The eighteen items scored on th"e ques-

tionnaire by each of the groups are termed responses and were 

designated n 1 and n2 . The frequency of the responses of n1 and n2 

were combined and ranked from the smallest to the largest. The sum of 

the ranks were designated R
1 

and R2 . (See Tables 5, 6 and 7). 

Siegel reported that the Mann-Whitney test uses more of the information 

provided in the data, through consideration of. the rank value of each 

observation instead of its location. As a result, the Mann-Whitney test 

is more powerful than other similar tests. 

or: 

The formulas for the Mann-Whitney U test are: 

n1 n 2 + n 1 (n1 + 1) 

n1 n 2 + n 2 (n2 + 1) 

2 

R1 = U 

R2 = U 



..;) 

N 

Item 

In spite of all of your 
efforts you were unable to 
get a passing grade. (7) .. 
Teaching techn~ques were , 
unsatisfactory, (16) 

I 

Friction and hdstil~ty between 
you and the te4cher. (1) 

Teacher is often vague and 
confusing. (5) ' 

There were no textboo~s 
for the course. (1,5) 

, 
Parental pressure caused 
you to·change. (13) 

I 

Teacher is usually boring. (3) 

Admini.strativt~ policy 
allowed the change. , .(12) 

The physical set-up of the room 
was uncbwfortabl~. (•!A) 

TABLE 3 

HIGHEST TO THE LOWEST RANKED REASONS FOR 
·DROPPING CLASSES BY EACH OF THE STUDENT GROUPS 

senior 
female' 
rating 

senior 
ill ale 
rating 

V.I. 
students 
rating 

non-V.I. 
students 
rating 

senior 
s t udents 
'76 rating 

- - ------ ·--· 

senior 
stu.derlts 
'80 rat i;:-.g 

-----t-------------+- --··--

1 1 I 1 1 I 1 . 1 

2 I 4 I 3 3 ! 3 4 

~ 2 . I 2 2 I 2 'l 
L 

4 3 I 4 4 I ~~ 3 

5 5 I 5 5 ! .5 5 

, 6 f 
.... I 6 6 I 6 7 I 

7 , 8 I 7 7 I 7 6 

8 11 I 9 12 I 9 8 

9 8 I 11 18 I 11 13 



TABLE 3 - continued 
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TARLE 4 

SUMMARY OF HIGHEST AND LOWEST RMTKED ITEMS 
CHOSEN BY THE STIJDENT GROUP 

· ·g Highest Ranked Reasons 

In spjte of all your ~fforts 
you were unable to gat a passing 
grade. 

Teaching techniques wera 
u~satisfactory. 

Fri~tion and hostility 
betwe~n you and the teacher. 

Teacher is of~en vague and 
conf•~sing. 

There were no textbooks for 
the course. 

Parental pressure caused 
you to char.ge. 

Teacher is usually boring. 

Administr-ative polit:y 
allowed the change. 

The phyE:ical set.-t!p of the 
room was uncomfortable. 

9 Lmvest Ranked Reasons-

A general ~nfriendly 
atmosph~re exists in the 
classroom. 

Teacher requires too 
much wack. 

You'd~ather take Lhe­
subject next year with a 
differe~t teacher. 

You preferred a teacher 
of a differe~t racial or 
cultural background. 

None of your friends 
were in your class. 

The class wa3 scheduled 
for the first period. 

Friction and hostility 
betw.:en you and other stucients. 

You preferred a teacher 
of a different sex. 

Tha class was scheduled for 
the last period. 



TABLE 5 

OBSERVED FREQUENCY AND RANKING OF RESPONSES 
MADE BY SENIOR MALES AND FEMALES 

----------------------------------------------------------------------------------

Males Rank Females Rank 

44- 31 82 36 

38 29 72 35 

32 - 27 64 34 

27 24 62 33 

24 20.5 57 32 

21 18.5 41 30 
-

20 - 17 35 28 
-

19 .. 16" 31 26 

14 15 29 25 

13 14 26 23 

12 12.5 25 22 

12 12.5 24 20.5 

11 9.5 21 18.5 

11 9.5 10 5.5 

11 9.5 10 5.5 

11 9.5 9 3 

10 5.5 8 1.5 

10 5.5 8 1.5 -
Rl = 286 R2 = 380 
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TABLE 6 

OBSERVED FREQUENCY AND RANKING OF RESPONSES MADE BY 
VIRGIN ISLANDS AND NON-VIRGIN ISLANDS SENIOR STUDENTS 

Nativ~ V.L 
students 

60 

44 

43 -

41 

-"37 
--

25 
- -

24 

19 

19 

18 

14 

13 

10 

9 

9 

8 

7 

6 

-
- --

-

.. 

Rarik 

35 

30.5 -
-

29 

28 
-

-- 27-
-

21.5 -

18.5 

15.5 

15.5 

14 

11.5 

10 

7 

5.5 

5.5 

3.5 

2 

1 
·---

280.5 

Non-V. I. 
students 

66 

58 

56 

53 

44 

36 

30 

27 

25 

25 

25 

24 

21 

15 

14 

12 

11 

8 

Rank 

36 

34 

33 

32 

30.5 

"26 

25 

24 

21.5 

21.5 

21.5 

18.5 

17 

13 

11.5 

9 

8 

3.5 
----

3t.5.5 



·TABLE 7 

OBSERVED FREQUENCY AND RANKING OF RESPONSES MADE BY 
SENIOR STUDENTS IN 1976 AND SENIOR STUDENTS IN 1980. 

.J-'-

Senior Students· 
1980 Rank 

Senior Students 
1976 Rank 

95 33 126 36 -
-- --

-
79 30 - 102 35 

-
71 - 29 99 34 

-
51 26 - 94 - - 32 

-
- -

40 23 81 31 
-

38 20 - 61 / 28 .. ' . 

36 19 54 27 

31 16 47 25 

30 15 43 24 

26 14 39 21.5 

25 13 39 21.5 

16 7 35 18 

15 6 33 17 

11 5 21 10.5 

10 4 21 10.5 

9 3 21 10.5 

8 2 21 10.5 

7 1 20 8 

Rl 266 R2 400 
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These two formulas yield different U's. It was the smaller of 

these U's that was used in this statistical analysis. The hypotheses 

were tested as. indicated below: 

H
0
1. There will be no significant difference in choices between 

reasons for dropping classes by twelfth grade .females and twelfth grade 

male~. 

The observed value of U was 115. For a two-tailed test to be 

significant at the . 025 level of confidence, a tabled -value of 99 was -

necessary. Therefore, the hypothesis was accepted since the observed 

value _did not justify the rejection of the- hypothesis. Siegel 

states: II . if an observed U is for a particular n1 <::: 20 and n2 

between 9 and 20 is equal to or less than value given in the table, H0 , 
may be rejected at the level of significance indicated at the head of that 

table~"1 

It may be determined then that there were no significant dif-

ferences in choices between reasons for dropping classes by twelfth 

grade males and twelfth grade . females. 

H
0

2. There will be no significant difference in choices between 

reasons for dropping classes by native Virgin Islands twelfth grade 

students and non-Virgin Islands twelfth grade students.· 

The observed value of U was 109. 5. The hypothesis was 

accepted since there was no statistically significant difference at the 

. 025 level of confidence between reasons chosen by the twelfth grade 

native Virgin Islands students and those chosen by non-Virgin Islands 

twelfth grade students. 

1sidney Siegel, Non parametric Statistics for the Behavioral 
Sciences, (New York: McGraw-Hill, 1956), p. 119. 
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H 3. There will be no significant difference in choices between 
0 

reasons for dropping classes by twelfth grade students in 1976 and 

twelfth grade students in 1980. 

The observed value of U was 95 and was found to be significant 

at the . 025 level of confidence. Therefore, the hypothesis was 

rejec!ed: (Note discussion of this procedure on page 25). 

It may be inferred then that there were significant differences 

:i.Ii choices of reas9ns for dropping classes between the seniors in 1976 

and the seniors in 1980. 



CHAPTER IV 

CONCLUSIONS I IMPLICATIONS I AND RECOMMENDATiONS 

CONCLUSIONS 

1. While studen!_s responded to several specific reasons for dropping 
-

class I it was. concluded that because the most_ significant cause was the 

inabilitY_ to obtain a passing grade I emphasis should be given to master­

ing the subject matter rather than over-emphasizing grades. 

- 2 ~ It was concluded that since a significant contributing factor to - - ' 

-
students dropping out of class was that an atmosphere of friction and 

hostility e~~ted between themselves and the teacher, the latter should 

utilize as many r_esources as possible to create good iearning envir-

onments. 

3. It was concluded that when students felt teaching techniques and 

textbooks were unsatisfactory, they believed their learning oppor-

tunities were reduced. 

4. It was also concluded that as parents were a factor in students' 

reasons for dropping classes, schools should attempt to familiarize 

parents more regarding those factors assisting the learning process. 

According to Gordon K. Lewis: 

. . The fact that the school in the Virgin Islands 
is not indigenous institution created in response to local 

34 
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needs but a stateside system introduced I with only slight 
modifications, to serve pedagogical-social . purposes strictly (_ 
American . in their character. . . . The school is not an end 
in itself. It is shaped by the social, economic I and cultural 
forces that weigh on the society as a whole. Virgin 
Islanders islave J"eT'haps failed to -see 'this because every step 
in their school system. . . has been taken in conjunGtien 
with American pedagogfcal consultants I the high mandarins of 
the ultra-Deweyit_e theory that education not flerely reflecf 
social reality I but can fundamentally reshape it. -

- -
If Lewis is to be believed I then I · it would seem to indicate that 

curricula should be developed that _are suitable to the -needs of the 

students of the yir-gin Islands. In addition, this writer believes that 

the implications of this study for the Depar_:t;Jnefit of Education 

are: (1) to look at- the overall- participati-on of students _within th~ 

school setting as well as their assiniilation into the culture, especially in 
~ . . 

the area of teacher-student relationships and its effects on student -

progress; (2) to seek accountability within the Virgin Islands school 

system with respect to the teacher's . responsibility for student 

achievement and their teaching . methodology; (3) look at the academic 

preparation of. its teachers as well as their ability to accommodate the 

culture of the Virgin Islands; ( 4) to familiarize parents and the school 

community with courses of study being offered in the local schools and 

the requirements needed to fulfill each one. 

Since this study has revealed that students seem to be bored 1 

apathetic and al~enated, it is believed that the role of the guidance 

counselor should be increased in order to help students cope with their 

problems. The implications of this study suggest that the task of 

assigning schedules for students which will not be dropped once school 

1Gordon K. Lewis I The Virgin Islands 1 A Caribbean Liliputl 
(Evanston Illinois: Northwestern University Press 1 1972) 1 p. 282. 
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begins is an enormous one. Yet, the dropping of scheduled classes is 

a problem that administrators must prepare themselves to deal with; 

they must inv.estigate possible alternatives to determine if there are any 

solutions. 

RECOMMENDATIONS 

It is recommended that: 

1. The school administration take measures to insure adequate parti­

cipation among faculty members in in-service workshops designed to 

shape and develop instruction to the needs . of individual students. 

2. The school administration provide adequate and functional counsel­

ing services to those students who experience difficulty in coping- with 

their environment as well as difficulty in their educational progress. 

3. Guidance counselors be given the added role of assisting students 

who come from different .backgrounds and experience feelings of in­

adequacy. 

4 .· The administration works closely with the registrar and the 

. Guidance department to develop a system of assigning schedules for 

students which will reduce the mass dropping of schedules once school 

begins. 

5. Parent-Teacher Associations or similar groups assist parents in 

making accurate assessments of the school's course offerings, and the 

academic requirements of the school. 

6. The Department of Education of the Virgin Islands develops a set 

of guidelines for helping new teachers and teachers that are new to the 

Island become acquainted with the cultural values of the Virgin Islands. 

7. In educating its youth, the Department of Education seeks to find 

alternatives that do not demand academic excellence of every student, 
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thereby, communicating a sense of failure on the part of those unable 

to achieve. 

8. The Depprtment of Education further study teacher-student 

relationships as a number of questions raised by this study indicate a 

need for further research . 

... 



"STUDENT' SELECTED REASONS FOR DROPPING THEIR CLASSES" 

Direction: Read each item quickly and 
item referred to is ex tremely serious, 
least serious, or not serious at all. 
any additional comments .you may have. 

FILL OUT THIS SECTION COMPLETELY 

-Sex ----=--

Religion _ 

Birthplace --~~~--------------

Years in the Virgin Islands 

carefully; then decide whether you think the 
considerably serious, moderately serious, 
PLease use the reverse side of the page for 
ANSWER EACH QUESTION. 

Name of School -----------------------------
Number of classes ~ropped while attending 
this school -------------
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Did you- drop a scheduled class- because. . • ? 
(Circle th~ appropriate number) -

1. Fric~ion and ho&tility between you 
and the teacher.-

2. Friction and hostility between you 
and the other students. 

3~ Teacher is usually boring. 

4. Teacher requires too much work, 
(classroom and homework). 

5. Teacher is often vague and confusing. 

6. You'd rather take the subject next 
year with a different teacher. 

7. In spite of all your efforts, you 
were unable to get a passing grade. 

8. A general unfriendly atmosphere 
exists in the classroom. 

9. None of your friends were in your 
class. 

.0. The .class was scheduled for the 
last period. 

.1. The class was scheduled for the 
first period. 
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1 

1 

1 

1 

1 
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1 
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Continued - QUESTIONNAIRE 

"STUDENTS' SELECTED REASONS FOR DROPPING THEIR CLASSES" 

12. Administrative policy 
sllowed the change .• -

:13. Parental pressure caused 
you to change. _ 

14 .. The _physical set-up of the 
classroom was uncomfortable. 

15. There were no textbooks 
for the course. 

lE. The teaching techniques 
were unsatisfactory. 

:n.. You preferred a teacher 
of a different sex. 

:!1:8.. You preferred a teacher 
of . a different racial or 
cultural background. 
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