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CHAPTER I

] INTRODUCTION

Cbmparaﬁvely little research has been accomplished on the issue
of why high school students drop their scheduled classes. An analysis
of several research s'Eudy abstracts has indicated that most studies
related to this question are mere concerhed»wi_th reasons why students
withdraw from their schools, why students fail in schoecl, and the
i‘elationship betwg;.n teacher mérale and student attitudes toward their
school envi;on‘mént._ "Tov little researcnh has been done on structural
characteristics- of schcols and even less on the active rcle of the school
in discouraging children from con.tix‘u._ling."1

However, these studies are notable because they add knowledge
about student artitudes toward school. . They provide information as to
whether the education system is responsive to the needs of thz
students. Acccrding tc Chesier:

Even the gouth who manage to stay in scheol find little

that is meaningful to them. . . they adcpt the ethics of the
jungle realizing that in the fiercely ccmpetitive worid ir. which

they live, it doesn't matter how gou have played the game,
but whether vou have wcn or lost.

1 :
Russeil Beirn et. 3al., Antecedants and Consequences

cf
-Early School Leaving, (ERIC Document Repreduction Service, ED

072363, 1972), p. 1.

Mark A. Chesler, "Shared Power and Student Decision
Making." Educationai Leadership, Octcber, 1570, ©. S.



Therefore, studies which give infoermaticn about students’
attitudes are important since they provide insight into reasons why
students drop their classes.

- A study aimed at finding the reasons why high school students
drop_their scheduled classes is _'Jery;valuable because it should:
_(1) provide the administration with information regarding the type. of
teacher to which students reiate best and (2) furnish a guide which
takes into account valid and invalid reasons, in formulating a policy for
the dropping o—f—classes.

The high school administration should seek to establish an
orderh; rﬁanngr of schedulinE students for classes that would not result

in the m;ss chanc'ing of schedules. which _ s&bseqpenﬂy delays the
begmmng 6f the academic school _year. .

At this writing, Charlotte Amalie High School had the largest
public school student population {1800) in St. Thomas, Virgin Islands.
In the class of 1975, there were 264 - graduating stidents from
twenty-four geographic areas: Anegada, Anguil]g, Antigua, 'Arl._xba,
Barbados, Curacao, Dominica, Guadeloﬁpe, Jamaica, Montserrat, Nevis,
Puerto Rico, €t. Croix, St. John, St. Kitts, St. Lucia, St. Martin, St.
Thomas, St. Vincent, Santc Domingo, Tortela, Trinidad, United States,
and Virgin Gorda.1 This total included 146 students from the United
States Virgin Islands and thirty-one students ifrom the continental
United States. This  diversification of students indicates a
N\heterogeneous upbringing and hence a possibility of manv very varied

and distinct reasons for the dropping of classes.

St. Thomas, (V.1.) Charlotte Amalie digh School, ™"Senior
Profile, C.A.H.S. 1915," (Mimeographed.)



In 1975, the Eudora Kean High School of St. Thomas had a
student population of 700. The writer had an interview with the senior
counselor who informed her- that ‘the students from this high school
were representative of the same type of diversified areas as the students

from the Charlotte Amalie High .Schcol. _

To alleviate their work load, most counselors in high schools
often set aside a period of%ime d;lring the spring of the school vear
for pre-registration. In recent-years, this procedure had been followad
at both Charlotte Amalie High School and Eudcra Kean High School.

. Due to the dropping and changing of scheduled classes by<

students who were involved in an intensive pre-registratién during the

previous semester, it would seem that there -is a serious breakdown

somewhere. -

During the school year, 1974-1975, the majority of the student
population at the above high schools were pre-registered fcr their fall
classes. At the beginning of the schcol year, 1975-1976, hundreds of

students dropped their previously scheduled classes.

STATEMENT OF THE PRCELEM

In recent yvears, there has been a imajor attemﬁt by high scheol
counseiors to pre-register students in the spring for fail clagsses. The
pre-registration cf students is done partdy to reileve the pressures and
responsibilities of the counselors and registrars in  the fall.
;Additionally, pre-registraticn should provids a smooth commencement of

the scheol year's academic functicns.

Fer at least one full marking pericd after the fall samester

(7

begins, there is ccncern by administrators, teachers, and counssiors,

because the re-scheduling of students must ake place. The widespread






for dropping classes by twelfth grade females and twelfth grade males.
HOZ. There will be no significant difference in choices between reascns
for dropping classes by native Virgin Islands public school twelfth
grade students and non-Virgin Islands public school twelfth grade
students.

H 3. There will be no signiﬁcant difference in choices between reasons
- for droi:ping classes by twelfth érade students in 1976 and twelf{th

grade students in 1980,

y ; ASSUMFPTIONS

) It is assumed that stiidents who attend high school, do so
. because they are serious about getting their high school education.
it is_assumed thai students expect to graduate from high schocl

and earn their diploma.

LIMITATIONS

" This study was Limited in several ways. Only the twelfth grade
students 4'were gi_ven the qu’esﬁénnaire'.‘ Within the educational structure
of the Virgin Islands, there is a serious need to include studasnts and
teachers, to determine attitudes and concerns about the school's
academic environment. The entire schocl population of both schools,
fromn grades nine through twelve, shculd nave been randemly sampled,
thus giving 2 more representative picture of the students, fazulty, and
staff of both schools. In measuring the twelfth grade population of
-Charlotte Amalie High Schioo! and Eudora Kean High School, there are
problera areas that are not reveaied, i.e., teacher-student relations.
In the light of an appsrent lack of instruments to measurz

studenis rezcsons for dropping classes, the author found it necessarv to



develop the questionnaire. The items were sclicited informelly from
students, faculty and staff members.
The lack of a standardized instrument to study student

attitudes and reasons for dropping classes may be judged as a

limitation. -

- DEFINITION OF TERMS

Academically criented: Associated with the traditional standards of

education and related to the effettive learning process at the secondary

level. .

Administrative category: The level wherein leadership, management,

plarning and supervision is provided for secondary schcool education.

Continental United States: The District of Columbia and the 49 states

including Alaska on the continent of North America.

Dropping ciasses: The removing of or exchanging of classes assigned

’ by the registrar or the counselors of the high school, with a drop slip
signed by the registrar and the counselor.

High School Administration: Those school principals whose rcles are to

provide the faculty, staff, and students of the high school with
leadership, management, planning and supervision at the secondary

level.

Netive Virgin Islands Senior Student: A twelfth grader, who was born
in the United States Virgin Islands, on St. Thomas, Si. John or St.
.~ Croix.

Non-native Virgin Islands Senior Student: A twelfth grader born in

any geographic lccation outside of the United States Virgin Islands.

Responses:  The replies that the tweifth grade students of the

)

Charlotte Amalie High Schecl and the Eudora RKean High School elicited

a



on the questionnaire, "Students' Selected Reasons for Dropping Their
Classes. "

Scciallv Oriented:  Associated with activities or problems in human

relations that deal priirarily with the high school community.

Teacher Orienied: Associated with activities or problems -that deal

primarily with the instructor in the classrcom. ; B

. DESIGN OF THE STUDY -

The questionnaire, "Students' Selected "Reasons for bropping

Classes,™ was designed by the author to secure information from stu-

dents on reasons Why they dropped scheduled classes.. The tabula-

tion of data was handsqored. - -

The administration of the questionnaire was limited to‘ twelfth -
graders at the Charlctte Amalie High School- and the Eudora Kean High
School. Limiting the population to the grcup described seemed to be
suitable for tnis study, since mest twelfth graders, having been a part
of the school system for four years, might be in a better positica to
select stated reasons for dropping classes.

The chairpersons of the English departments at Charlctte Amalie
and Eudocra Kean High Schools were contacted, advised of the nature of
“the siudy and requested to have the English teachers administer the
questionnaire to the 337 twelfth graders.

In Januarv 1980, the questionnaire was administered to 213
twelfth graders at Chariotte Amaiie High School to update the data
cellection of 1976. Onlv the students at Charlotie Amaiie High Schocl
received the questionnaire. Since tne writer is employed at Chariotie
Amalie High School, it was more feasible to deal! with the students who

were in & ciose proximity. Witnout distinction, similar methods were












yvoungsters between the ages of 13 and 18 are [ sic ] not
succeeding in the conventional educational system. [ sic ]

Statistics show us that the mortality figure for the present
12th grade class is 500 students. That is, .the number of
entering 7th graders in 1970 was 1,286 and the number of
graduates in 1976 will be 786. However, the figure is
distorted by a lack of knowledge of students who are
dropouts, and students who have transferred in and out of
the sysbtem. Wwe can also say that the increased non-citizen
population over the past five vears (17,289 in-1970 arid 24,512
in 1975) may have made the dropout rate look better.

We will keep in mind a very general assumption of
approximately a 40% mortalitv rate. We then add to that know-
ledge a high proportion of students who graduste with
minimal passing grades. -- -

1974-75 figures gleaned from the Virgin Islands Juvenile
Bureau indicate approximately 200 children per month,
betwean the ages of 11 and 17, have commitied offenses
serious enough to involve the Juvenile Bureau. .

The native Cruzan and St. Thomian population constitute
approximately 85% of the pcpulation committing the crimes with
the Puerto Ricc population 10% and the remaining, continental”
and other ethnic groups. -

Further documentation illustrates that in a 1975 study
done in the Office of Drug Education, approximately % of the
schocl children in 8th grade showed established patterns of
alienation. This pattern has already been identified with
fringe group and negativistic community involvement. It aiso
reinforces the pegr group pattern that rejects the iraditional
education system.

If students are dissatisfied with their school experience, it may
tend tc lower their self-esteem and create a feeling of alienation which
is @ transmittai of a feeling of powerlessness.

The concept of powerlassness has been piaced in 2 modern
context by Alvin Gouldner: By powerlessness, it is meant
that men pursue goals and use means in their pursuit
determined by social institutions with which they do not feel
intmately identified or by forces which they may be unakble to
recognize at all (Gouldner, 1950, p. 83.

-1Stat‘lst‘ics taken from the Office Of Planning Resecarch and

" Evaluation, Departinent of Education, Pupil Personnel Services, 1975.

2 . - . .

“St. Thomas, (V.I.) "Community School ILearning Center
Narrative," Office of Drug Education, Departmaznt of Educaticn, Pupil
Perscnnal Services, 1873.












Dropping vut is one way of teiling us, and it is about time we
turned our atiem‘:ion to the things about the schcol that are
bugging them.

Likewise 1is referring to dropouts within minority cultures,
- Fantinl and Weinstein concluded:

Many teachers unconsciously employ a “self fulfxllmg
prophecy" with minority group students, i.e., they nave
limited expoctdtiono of performénce from them. This leads to

a cyclz2 of low expectc;tlons - low performance which further
handicaps the lsarner.” '

Carol Talbert discussed the problem of minority group students
and summarized the effect on students wherein teachers have limited
ekpécfaﬁons from their chiléren. "The most devastating aspect of the
educational problem is that the teachers fhemselves adhere to the
stereotype of the 'uneducable' and 'unmotivated' child. n3 ) -

- Ancther examrle wh_ ch: might apply was feund in the work of

Adkins. She states that:

The educational goal of this country must be to fully

include all students. This is not always through
acculturation and assimilation. . . .The burden rasts squarely
upon the schools and the teachers to demonstrate to
the. . . ,.student that he 1is not only present but he
belongs. '

1

E.Z. Friedenburg, "An Ideology of Schcol Withdrawal, "The
-8choc! Dropsut, Washington, D.C., National Educatioral Asscciation,
1964, p. 33.

‘Maric Fantini and Gerald Weinstein, The Disadvanta e@ Chal-~
7.

lenge to Educatiorn, (few York: Harper and Row, 1963), o
3carol Talb ert, "Studying Education in The Chetto," To See
‘Ourseives, (Lordon: “coLt Fores man and Co., 1973), p. 271.

4Pai;r‘if:ia Adkins, ‘S ¢c~Cultural Factors in Educating Dis-
advantaged Caildren, :,dm,a tion, September/October, 1972, pp. 33-34.



Ramirez stressed the importance of understanding cultural
differences of students within a school system. Understandably,
students who are experiencing the most difﬁculty in adjusting to the
schooi settiﬁg are most likely to drop out. As a result of his study,

Ramirez deveipped several measures that could assist in aileviating

cultural conflicts. He concluded that the following measures cculd be

instituted:

We must institute teacher training programs which seek
to acquaint teachers with the cultural wvalues of the various
ethnic groups. Some cif this is being done now, .but for the ~
. most part, these pregrams place the teacher or student
teacher in a passive role. More use should ke made of role
plaving techniques so that the teacher can become more in-
volved in the training and actually learn how to cope with
these problems when they arise in the _classrcom. _In.
addition, allowing teachers to interview children of warious .
ethnic groups would make the problems of these children more
real to the teacher in training.”

In his study, "A Study .of the Relationship Between Teacher
_Moralel and Student Attitudes Toward Their School Environment," Jack
DeVere Minzey measured student attitudes by a specifically designed
instrument based on the incomplete sentence inethod similar to the
‘"Teacher Morale Form: given to teachers."2 Both instruments were
judged bv the same persons using the following ranking: "0 - very
positive, 1 - slightly positive, 2 - neutral, 3 - slightly negative, and

. 3
4 - very negative."

1 \ . . . .

Jack DeVere Minzey, "A Study of the Relationship Between
Teachar Morale and Student Attitvdes Toward Their Schoct Environ-
-ment," (Ph.D. dissertation, Michigar State University, 1967), p. 84.

5 .
“Ibid., p. 22.
3 . A " Qtyrds Foo Cana ~ Duni
Llovd Leon Copped A Study of the Causes for Puril
C

nn
4 g 2l it
Failure in High School,” {(Ph.D. dissertationt, University of Oklahoma, ),
p. 5. . .






out of school or dropping courses to show their dissatisfaction with the

18

educational system.

. .At the high school level, one factor which may
contribute indirectly to increasing feelings of alienation is the
school's apparent singularity of emphasis on academic
excellence. . . .without- question, there are other factors
which may contribute to -student alienation, including the
teacher domination of the classroom, the lecture method of

- dispensing information, the- restriction of the teacher to a

specialty, the acceleration of the courses, and the failure of
the school in dealing with value conflicts.

Further Tesearch indicates that: -

without regard to achievement quotients and the fact that
failures tend to drop out, the older pupils who remained in
school came to feel that they were doing inadequate work.
According to Morse, the school appears to grow gradually less
positive with time. It was generalized that the school has
gommqulicated a sense of personal failure to.many of its stu-
dents. -

Droi)ping out of class or school .seems to reflect an attitude

toward school whith is associated with a lack of interest as well as a

feeling of not fitting in with the school's academic environment.

Additionally:

Further analysis of the dropouts indicate that they belong
to underprivileged groups, are over age for their grade, are
frequently absent, are failing in one or more courses and
participate very little in extracurricular activities.
Obviously, the secondary school must improve the adjustment
of its instructional program to the abilities, interest, and
needs of students particularly boys, so that it will not only

educa}e them well, but also increase its holding power over
them.

1William Watson Purkey, "The Self and Academic Achievement,"
“Research

Bulletin 3, (Spring, 1967). MP. 1, Florida Educational

Research
2

and Development Council, p. 13.

Weem - Saucier, Robert L. Wendel, and Richard J. Mueller,

Toward Humanistic Teaching in High School, (New York: D.C. Heath

and Co.,

1975), p. 8.



In the summer of 1979, Dr. Asyll Warner conducted a study in
the Virgin Islands, entitled "Teacher-Student Attitudes Towards
Vocational Ed'ucation."1 Warner determined that teachers play an
important role in a student's willingness to continue in the Vocational
Education program. He alleged that teachers in the Virgin ‘Islands
Vocational Education department -often want a '—'rea_dy-made"'system.
For them, he feels, if all things are not equal, the system becomes
inoperative. According to the survey that he made with 1:he students
who did ‘not complete their wvocational™ education courses, the students
felt that lack of4imagination on the part of teachers-to deal with the
system, as well as few motivat_ignal_ techniques in the Elass_room wer_e~
responsible for their dropping their- voca_fional classes. -

In ‘summary‘, the studies cited in this chapter revealed that -
students who drdpped their classes were often the students who
dropped out of school. A review of the professional literature
regarding students who dropped classes suggested a tendency among
educators to stereotype students and to ignore the differences among
individuals.

The research also supports the idea that failure in school has a
decidedly negative effect on the individual and that those students who
experienced failure in school were more likely to drop out before

graduation or before completing a program of studies or training.

1Asyll Warner, Ph.D., "Teacher-Student Attitude Towards
Vocational Education," Department of Vocational Education, St. Thomas,
Virgin Islands, Summer, 1979, (Mimeographed).



Where there are students who are culturally different, it is
important that instruction meet individual needs and recognize individual

difference.



CHAPTER III

PRESENTATION OF THE DATA AND FINDINGS
- The probliems .of this study were to explore some of the reasons
why_ éem‘or high school studenté in St. Thomas dropped their scheduled
classes as selected by the twelfth grade students of Charlotte Amalie
High Scheol and Eudora Kean High School. In agreement with the
design of the stuﬁy and the procédures.for collecting data outlined in
Chapter I, the findings are presented in this chapter.

In 1876, of-the 430 questionnaires submitted to bcth schosls,
337 (78‘%;) questionnaires were returried. In 1980, of the 261 question-
naires su‘nmit‘ted to Charlotte Amalie High Schoe!l students, 213 were
returnad. Aft(;I‘ investigating to find out the reasons why the balance
of the questionnair;es had not been returned, it was determined that the
following factors were fesponsib'lé: (1) some students were absent from
'school on the day that the queétionnaire was administered and (2) a few
students refused to fill out the que»stionnaire because they did not want
to. |

After all the data were coilected and tabulated, the results were
treated statistically. Table 1 is a description of the criteria for the
questionnaire and the designated category for each item. Table 2 is a

“summary of the total responses of the seniors to the guestionnaire.

21



TABLE 1

CRITERIA FOR QUESTIONNAIRE - "STUDENTS' SELECTED REASONS FOR
DROPPING THEIR CLASSES"

Description of Criteria Category
1. Friction and hostility between you and
the teacher.- ) Teacher
2. Friction and hostility between you and
the other students. Social
- 3. Teacher is usually boring. Teacher .
4. Teacher reguires-too much work. Academic
5I Teacher is often vague and confusing. Teacher
6. You'd rather take the subject next year
- with a2 different teacher. Academic
7. In spite of all' your efferts, you were
* unable to get a passing grade. Academic
8. A general unfriendly atmosphere exists
in the classroom. Sacial
9. None cf your friends were in your class. Sacial
10. The ciass was scheduled for the first peried. Administrative
11. The class was scheduled for the last period. - Administratve
12. Administrative policy allowed the change. Administrative
13. Parental pressure caused you to change. Social
14. The physical set-up of the room was
uncoxfortable. Adminisirative
-15. There were no textbooks for the course. Academic
16. The teaching tezhnigues were unsatisfactory. Teacher
17. You preferred a teacher of a different sex. Teacher
13. You preferred & teacher ci a different
racial or cultural background. Tezachel



« TCTAL NUMBER OF RESPONSES MADE ON QUESTIONNATRE BY

TABLE 2

STUD@NTS OF CHARLOTTE AMALIE HIGH SCICOL AND EUDORA KEAN HIGH SCHOOL IN 1976

Extremely

Considerably Moderately - Least Not Total
Item Serious Serious Serious Serious Serious
;

1 102 o 52 49 37 97 337
2 21 ,l 40 62 62 152 ; 337
3 54 . 99 70 63 85 337
4 39 . | 39 67 73 119 ' 337
5 94 75 ' 42 49 77 337
6 35 48 40 56 158 337
7 126 o 54 37 45 75 237
8 47 %) 59 64 112 337
g 21 26 31 32 227 337
10 20 22 , 32 60 203 i 337
11 21 37 40 54 185 37
12 43 36 59 71 128 357
13 61 51 56 50 119' 337




TABLE 2 - Continued
.
1
Extremely Consider'ably .,  Moderately Least Not Total
Item ferious , Serious Serious Serious Serlous
§
14 39 ' 47 . 66 64 izl 337
15 8}. 48 47 45 1186 337
15 99 58 67 28 85 337
17 21 19 38 57 202 337
18 33 25 28 214 337

37
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"moderately serious," "least serious," and "not serious."

Table 3 reports how each of the six student groups ranked the
reasons for dropping classes. The figures in this table are arranged in
terms of the frequently mentioned reasons down to the least frequently
mentioned reasons.. The major reason for dropping classes, chosen by
each of the groﬁps was, "in spite of all your efforts, you were unable
to get a passing grade." |

- Table 4 reports the nine items on the questionnaire that were
ranked the ‘highest by the students, as well as the nine items on the
questionnaire' that were ranked the lowest.

Data regardi'ng the "extremely serious" reasons why students
drop t};eir classes were tabu]ated>for the six groups included in the
stuc—iyd. The data -were Aarranged for the statistical treatment by the
Mann-Whitney U Tést method. ~The eighteen items scored on the ques-
ﬁonnaire —by each of the groups are termed responses and were
designated nl_ and né. The frequency of the respbnses of ny and n,
were combined and ranked from tﬁe smallest to the largest. The sum of

the ranks were designated R, and R.,. (See Tables 5, 6 and 7).

1 2

Siegel reported that the Mann-Whitney test uses more of the information
provided in the data, through consideration of-the rank value of each
observation instead of its location. As a result, the Mann-Whitney test

is more powerful than other similar tests.

The formulas for the Mann-Whitney U test are:

mAzynp Myt - R ooy
2

or:

n1n2+n2(n2+1) -

2
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TABLE 3

EIGHEST TO THE LOWEST RANKED REASONS FOR
DROPPING CLAGSES BY FACHd OF THE STUDENT GROUPS

1

senior senior V.I; . non-V,L. senior senior
_ female’ - male students students students students
Item rating rating rating rating '76 rating  '80 rating
In spite of all of your ‘ '
efforts you were unable to ‘ ,
get a passing grade. (7) N 1 , 1 1 ' 1 1 1
. | ’
t
Teaching techniques were , '
unsatisfactory, (16) 2 4 3 3 3 4
1 .

Friction and hostility between ‘
you and the teacher. (1) . 3 2 2 2 2 2

I
Teacher is often vague and '
confusing. (5) ' ' 4 3 4 4 4 3
There were no textbooﬁs !
for the course, (15) "5 .5 5 5 5 5

)
Parental pressure caused !
you to- change. (13) ' ) + 7 6 6 6 7
Teacher is usually boring. (3) 7 8 7 7 7 8
|
Administrative policy ' v
allowed the change. ., (12) 8 11 9 12 9 &
. [ !

The physical set-up of the room , ' }
was uncomfortable. (14) 9 8 11 i8 11 13

i




TARLE 3 - continued

1
senior ' senior V.I1. non-V,I. senior senior
' , female male students  students | students studeats
Item ' | rating rating rating rating '76 rating '80 vating
!
A general unfriendiy atmos~ L
phere exists in the classroon. ‘
(8) ' .+ 10 6 g 8 g 9
Teacher requires too much
work. (4) ' 11 9 10 13 i0 10
You'd rather take the subject v ‘
next year with a different )
teacher. (6) ! 12 14 13 11 12 11
You preferrad a teacher of ' !
a different racial or .
cultural background. . (18) 13 12 15 10 13 14
None of your friends were .
in your class. (9) . ' 14 . 15 17 15 15 15
'

The class was scheduled for . !
the first period. (11) : 15 17 14 16 14 16
Friction and hostility between ‘
you and the other students. (2) 16 13 12 18 16 12
You preferred a teacher of a
different sex, (17) 17 ' 10 18 14 17 i7
The class was scheduled for
the last period. (10) 18 15 16 17 18 18
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TABLE 4

SUMMARY OF HIGEEST AND LOWEST RANKED ITEMS
CHOSEN BY THE STUDENT GROUP

"9 Highest Ranked Reasons

9 Lowest Ranked Reasons’

In spite of 2ll your efforts
you were unable to get a passing
grade.

" Teaching techniques wera
unsatisfactory.

Friction and hostility
between you and the teacher.

-

Teacher is often vague and
confusing,

There were no textbooks for
the course.

Parental prescsure caused
you to chamnge.

Teacher is usually boring.
Administrative policy
allowed the change,

The physical set-up of the
room was unconfortable.

A general unfriendly
atmosphere exists in the
classroom. '

Teacher raquires too
much work.

You'd rather take rhe-
subject next year with a -

differert teacher. -

You preferred a teacher
of a differert racial or
cultural background.

None of your friends
were in your class.

The class was scheduled
for the first period.

Friction and hostility
between you and other stcucents.

You preferred a teacher
of a different sex.

The class was scheduled for
the last period.



TABLE 5

OBSERVED FREQUENCY AND RANKING OF RESPONSES
MADE BY SENIOR MALES AND FEMALES

Males Rank Females Rank
44, S 82 36
38 : 29 72 35
32 - 27 64 34
27 ‘ 24 62 | 33
24 ' 205 .. 57 32
21 18.5 41 30
20 : 17 . 35 28
v .16 31 26
14 ) 15 ) 29 25
13 ‘ 14 26 23
12 ) 12.5 25 22
12 ©12.5 24 20.5
11 9.5 21 18.5
11 9.5 10 55
11 9.5 10 5.5
11 9.5 9 3
10 5.5 8 1.5
10 5.5 8 1.5
R, =286 ) R, =360
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TABLE 6

OBSERVED FREQUILNCY AND RANKING OF RESPONSES MADE BY
VIRGIN ISLANDS AND NON-VIRGIN ISLANDS SENIOR STUDENTS

Native V.I. ) Non-V.I.
students Rank . students - Rank
60 ) 35 66 36
44 - 30.5 - i 58 34
43 29 56 33
41 28 ) 53 32
37 } - 25- 44 30.5
25 - 21.5 - 36 26
24 - 18.5 - 30 25
19 . 15.5 27 2
19 15.5 25 21.5
18 14 25 21.5
14 11.5 25 21.5
13 10 24 18.5
10 7 21 17
9 5.5 15 13
9 5.5 14 11.5
8 3.5 12 9
7 2 11 8
6 1 8 3.5

280.5 : 3£5.5
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*TABLE 7

OBSERVED FREQUENCY AND RANKING OF RESPONSES MADE BY
SENIOR STUDENTS IN 1976 AND SENIOR STUDENTS IN 1980.

Senior Students’ Senior Students -

1980 " Rank 1976 : Rank
95 33 126 .36
79 : 30 - 102 ) 35
71 S 29 99 34
51 26 - - 94 - .32
40 - 23 N 81 ' - 31
38 . .20 " el- 28
36 19 | 54 ] 27
31 16 47 25
30 15 43 24
26 14 ‘ 39 21.5
25 13 39 21.5
16 7 35 18
15 6 33 | 17
11 5 21 10.5
10 4 21 10.5
9 3 21 10.5
8 2 21 10.5
7 1 20 8

R, = 266 R, = 400
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These two formulas yield different U's. It was the smaller of
these U's that was used in this statistical analysis. The hypotheses
were tested as.indicated below:

Hol. There will be no significant difference in choices between
reasons for dropping classes by twelfth grade females and twelfth grade
males. | ] ]

The observed wvalue of U was 115. For a tvyo-tail‘ed test to be
~ significant at the .025 level of confidence, a tabled -value of 99 was
necessary. Therefore, the hypothesis was accebted since the obseryed
vallje' did not justify the rejection of the hypothesis. Siegel
states: ". . . .if an observed U is for a particular nlé 20 and n,
between >9 and 20 is equal to or less than wvalue g_iven in the :cal?l—e, Hb
may be rejected at the level of significance indicated at the head of thAat_
table. "

It may be deternﬁﬂed then that there were no significant dif-
ferences in choices between reasons for dropping classes by twelfth
gfade males and twelfth grade females.

HOZ. There will be no significant difference in choices betwegn
reasons for dropping classes by native Virgin Islands twelfth grade
students and non-Virgin Islands twelfth grade students. "’

The observed value of U was 109.5. The hypothesis was
accepted since there was no statistically significant difference at the
.025 level of confidence between reasons chosen by the twelfth grade

native Virgin Islands students and those chosen by non-Virgin Islands

twelfth grade students.

1Sidney Siegel, Nonparametric Statistics for the Behavioral
Sciences, (New York: McGraw-Hill, 1956), p. 119.




33

HOS. There will be no significant difference in choices between
reasons for dropping classes by twelfth grade students in 1976 and
twelfth grade students in 1980.

The observed value of U was 95 and was found to be significant
at the .025 level of confidence. Therefore, the hypothesis was
rejected. (Note discussion of this procedure on page 25).

It may be inferred then that there were significant differences

in choices of reasons for dropping classes between the seniors in 1976

and the seniors in _1980'.



CHAPTER IV

CONCLUSIONS, I’MPL-ICA?{.ONS . AND RECOMMENDATIONS

- ~  CONCLUSIONS

1. While students responded to several specific_ reasons fof dropping
class, it was. concluded that because the most significant cause was the
inability to obtain a passing— grade, emphasis should be given to master-
ing the subject matter rather than —over-emphasizing grades. |

~ 27 It was concluded _t—hat since a significant contributing factor to
stflder—1ts dropping out of class was that an atmoéphere of friction and
hostjiity éx-li_sted between themselvés ;nd the ‘teacher_, the latter should
utilize as many resources as possiblle to create good learning <einvir-
oﬂments.

3. It was concluded that when students felt _teaching techniques and
textbooks were unsatisféc'tory, they believed their learniﬁg oppor-
tunities were reduced. ‘

4. It was also concluded that as parents were a factor in students'

reasons for dropp'ing classes, schools should attempt to familiarize

parents more regarding those factors assisting the learning process.

According to Gordon K. Lewis:

. .The fact that the school in the Virgin Islands
is not indigenous institution created in response to local

¥
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needs but a stateside system introduced, with only slight
modifications, to serve pedagogical-social purposes strictly .
American . in their character. . . .The school is not an end *
in itself. It is shaped by the social, economic, and cultural
forces that weigh on the society as a whole. Virgin
islanders have perhaps failed to see this because every step

in their school system. . .has been taken in conjunctien
with American pedagogical consultants, the high mandarins of
the ultra-Deweyite theory that education net inerely reflect
social reality, but can fundamentally reshape it.-

If Lewis is to Be_ _believed, then, it w01—11d seem to indicate that
curricula should be developed that _are suitable to the "needs of the
students of the Virgin Islands. In addition, this writer believes that
the implications of this study for the Department of Education
are: (1) to look at- the overall participati-on of students within th§—
" school sett‘ing as well as their assimilatien into the culture, especially in
the area of teacher-student relationships_. and its effects on student ~
progress; (2) to seek accountability within the Virgin Islands school
system with respect to the teacher's responsibility for student
achievement and their teaching methodology; (3) look at the academic
preparation of. its teachers as well as their ability to accommodate the
culture of the Virgin Islands; (4) to familiarize parents and the school
community with courses of study being offered in the local schools and
the requirements needed to fulfill each one.

Since this study has revealed that students seem to be bored,
apathetic and alienated, it is believed that the role of the guidance
_ counselor should be increased in order to help students cope with their
problems. The implications of this study suggest that the task of

assigning schedules for students which will not be dropped once school

1Gordon K. Lewis, The Virgin Islands, A Caribbean Liliput,
(Evanston Illinois: Northwestern University Press, 1972), p. 282.
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begins is an enormous one. Yet, the dropping of scheduled classes is
a problem that administrators must prepare themselves to deal with;
they must investigate possible alternatives to determine if there are any

solutions.

RECOMMENDATIONS

I-f is.recornmended that:

1. The school administration take measu‘res to insure _adequate parti-
cipation among faculty members in in-service workshops designed to
shape and develop instruction to the needs of individual studenjts.
2. The. slchool administration provide adequate and functional counsel-
ing services to those students who experience difficulty in coping with
- their environment as well as difficulty in their educational pro‘gress:
3. Guidance counselors be given the added role of assistirig students
who come frorﬁ different backgrounds and experience feelings of in-
adequacy.

4. The administration works closely with the registrar and the
.Guidance department to develop a system of assigning schedules for
students which will reduce the mass dropping of schedules once school
begins.

5. Parent-Teacher Associations or similar groups assist parents in
making accurate assessments of the school's course offerings, and the
academic requirements of the school.

6. The Department of Education of the Virgin Islands develops a set
of guidelines for helping new teachers and teachers that are new to the
Island become acquainted with the cultural values of the Virgin Islands.
7. In educating‘ its youth, the Department of Education seeks to find

alternatives that do not demand academic excellence of every student,
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thereby, communicating a sense of failure on the part of those unable
to achieve.

8. The Department of Education further study teacher-student
relationships as a number of questions raised by this study indicate a

-need Yor further research.



"STUDENT' SELECTED REASONS FOR DROPPING THEIR CLASSES"

Direction: Read each item quickly and carefully; then decide whether you think the

item referred to is extremely serious, considerably serious, moderately serious,

least serious, or not serious at all. PlLease use the reverse side of the page for

any additional comments .you may have. ANSWER EACH QUESTION.

FILL OUT THIS SECTION COMPLETELY

Age . Name of School

Sex
this school

. Number of classes dropped while-aétending

38

Religion . ' . - = 2 =
s I = s =
- v ww (22 =) w
Birthplace _ ~ == B8 | BEl EE| H
- = E H i = = =
. Q C c 4] 8 =3 =
Years in the Virgin Islands & o & E _ %o R &
_ < £ e v
Did you drop a scheduled clasg because, . .7
(Circle the appropriate number) - - -
1. Friction and ﬁoatility between you )
and the teacher. 1 2 3 -4 5
2. Friction and hostility—between you
and the other students. 1 2 3 4 5
3. Teacher is usually boring. 1 2 3 4 5
4, Teacher requires too much work,
{classroom and homework). 1 2 3 4 -5
5. Teacher is often vague and confusing. 1 2 3 4 5
6. You'd rather take the subject next
year with a different teacher. 1 2 3 4 5
7. 1In spite of all your efforts, you
were unable to get a passing grade. 1 2 3 4 5
8. A general unfriendly atmosphere
exists in the classroom. 1 2 3 4 5
9. Noné of your friends were in your
class. : 1 2 3 4 5
0. The.class was scheduled for the
last period. 1 2 3 4 5
.1. The class was scheduled for the
first period. 1 2 3 4 5
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Continued - QUESTIONNAIRE
"STUDENTS' SELECTED REASONS FOR DROPPING THEIR CLASSES"
a .
= = =
! Z- D o
g Bl Nl DL ot ]
HH HH dE EmE
- e Pg mE e > o
2E 5B 5B 59 B
- 28 2% 28 & =
- v uwH e o o
S R O B c
= ©n
- - 4
12. Administrative policy B .
sllowed the change.” 1 2 3 4 5
13. Parental pressure caused ] - B
you to change. - - - 1 "2 3 4 5
14, The physical set-up of the - __ -
classroom was uncomfortable. 1 2 3 4
15. There were no textbooks .
for the course, 1 2 3 4 5°
1¢. The teaching techniques
were unsatisfactory. 1 2 3 4 5
17. You preferred a teacher
of a different sex. 1 2 3 4 5
1'8. You preferred a teacher
of.a different racial or
cultural background. 1 2 3 4 5
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